
GRADES 2–5

Meet Your 
Mentor Texts!



What Makes a 
Good Mentor Text?

When it comes to writing workshop, the best mentor texts don’t 

feature complex plotlines or an excess of information. 

 Mentor texts should be succinct, with a clear beginning,    

  middle, and end for fiction and a purpose for nonfiction. 

 The writing mode, or genre, should be easy to emulate. 

 Craft moves should be identifiable and demonstrable.

Most importantly, mentor texts must be accessible 

and relatable for all students.

What Is a 

In a writing workshop, good writing takes the form 

of mentor texts—often published pieces that provide 

opportunities for modeling. Mentor texts serve as 

touchstones students can return to throughout 

workshop to study author technique, explore purpose, 

and understand the writing process.

Through the study of good writing, students come to 

understand not just what authors do, but why. 

Mentor Text?

Meet Your 
Mentors!

Welcome to Jump Into Writing!—a writing  

workshop curriculum designed to help students become 

accomplished writers and communicators. 

In order to help students realize their writing potential, they must 

know what good writing is! Students need to observe and ingest 

authors’ final published results through reading, while studying, 

critiquing, and exploring the practice of writing itself. Jump Into 

Writing! incudes the resources and curriculum to do both.
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Why 

Picture books are accessible for most 

students, regardless of reading ability. 

Many contain striking illustrations 

that add depth to the text and reflect 

culturally diverse models.

Picture Books?

Rich Vocabulary Shorter books = fewer words, 

forcing writers to be conscious of each word’s 

effectiveness. 

Focused Plots An appreciation of small 

moments is something students will strive to 

realize in their own writing.

Hearty Visuals Design Type treatments,  

and illustrations can draw in even the most 

reluctant readers and future writers.

Intentional Brevity Shorter texts demonstrate 

that writing doesn’t need to be long to be 

impactful.

Manageable & Knowable Texts can be read and 

re-read in a short amount of time.

Exquisite Quality No matter how many times a 

student returns to study the writing, the content 

itself is worth revisiting.

Hallmarks of Good Mentor TextsHallmarks of Good Mentor Texts

• Rich Vocabulary Shorter books = fewer 

words, forcing writers to be conscious of 

each word’s effectiveness. 

• Focused Plots An appreciation of small 

moments is something students will strive to 

realize in their own writing.

• Hearty Visuals Type treatments and 

illustrations can draw in even the most 

reluctant readers and future writers.

• Intentional Brevity Shorter texts 

demonstrate that writing doesn’t need to be 

long to have impact.

• Manageable and Knowable Texts can be 

read and reread in a short amount of time.

• Exquisite Quality No matter how many 

times a student returns to study the writing, 

the content itself is worth revisiting.
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The heart of a successful writing workshop classroom 

is a purpose-driven community of writers. To build a 

community, students must feel

 empowered to choose their writing topics.  

 safe to communicate their thoughts. 

 confident to commit to a published written piece.

 valued to share their opinions. 

Mentor texts can play an important role!

In Jump Into Writing!, mentor texts not only serve 

as exemplars for a particular writing genre, but also 

reflect the diversity, individuality, and complexity of 

today’s changing classrooms. As a complete library, the 

texts help to validate students’ own experiences, while 

providing insights into the realities of others. Ultimately, 

they offer an opportunity to expand students’ own 

horizons to consider alternate ideas. 

In addition to building writing skills, Jump Into Writing! 

mentor texts can help students develop compassion, 

empathy, and understanding for others.

Spotlight on SEL
The Collaborative for Academic, Social, and 

Emotional Learning (CASEL)* has identified five 

core competencies for Social and Emotional 

Learning (SEL). You’ll find these themes woven 

into Jump Into Writing! mentor texts.

A Community With Purpose

Examples of CASEL Competencies

 Self-Awareness 

       Max and the Tag-Along Moon

       Those Shoes

 Self-Management

       Jabari Jumps

       Yard Sale

       Miss Little's Gift

 Social Awareness

       Something Beautiful

       Last Stop on Market Street

       Cleversticks

       Miss Little's Gift

       A Picnic in October

 Relationship Skills

       The Wednesday Surprise

       A Picnic in October

 Responsible Decision-Making

       Down the Road

       A Bike Like Sergio's

       Happy Like Soccer
*CASEL’s Widely Used Framework  
Identifies Five Core Competencies.  
https://casel.org/what-is-sel/. Accessed 8.7.20.2



Insight and Expertise
Jump Into Writing! authors Lynne Dorfman 

and Stacey Shubitz are no strangers to 

mentor texts! Both have written professional 

development books about the value of mentor 

texts, advising teachers on how to select titles 

and offering the most effective ways to use 

them in the classroom. 

All Jump Into Writing! mentor texts were 

carefully curated by the authors for their  

socio/emotional and technical writing value. 

Stacey Shubitz

Mentor texts serve to show, 

not just tell, students how 

to write well. They, along 

with the teacher, provide 

wonderful examples that 

help students grow into 

successful writers through 

supportive partnerships.

Our students don’t stay with 

us forever. Helping students 

to use mentor texts well is 

one of the greatest gifts we 

can give them.

Lynne Dorfman

—Lynne Dorfman  

   Mentor Texts, Second Edition

– Stacey Shubitz 

   Craft Moves

Note: Professional development titles are not included with program.
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A Rich and Robust Selection of Titles

Unlike some writing workshop programs that use a handful of 

mentor texts to speak to the full program, Jump Into Writing! 

features multiple titles at every grade—and all are included with 

purchase! Teachers and students enjoy exceptional variety and 

value in every unit. See pages 14–17 for a list of mentor text 

titles by grade.

In the Launching Unit
Each grade’s Launching Unit features a single mentor text 

referenced across all lessons. Carefully chosen selections 

include modern classics (Jabari Jumps), multiple award 

winners (Roller Coaster and Crab Moon), and diverse 

authorships and characters (Max and the Tag-Along Moon).

Launching Unit Mentor Texts4



Exclusive to Jump Into Writing!

In addition to both hard- and soft-cover picture books, Jump Into Writing! 

includes a custom-curated compilation of nonfiction essays, A Tale of Two 

Houses and Other Selections. 

Each entry was chosen to expertly illustrate informational or opinion writing. 

Selections include Literary Essays (“The Cat in the Hat Never Existed”),  

Op-Eds (excerpted from “TIME for Kids”), and Persuasive Speeches (“Help Save 

the Animals”). A Tale of Two Houses is used in grades 4 and 5.

In the Genre Writing Units
Writing unit mentor texts were hand-picked to perfectly 

reflect multiple genres across the three types of writing: 

 Narrative

 Informational

 Opinion

The texts also include creative choices to appeal to every 

type of learner and interest.

Texts exemplify the different genres of writing, including 

Personas (Are You A Bee?), Modern Fairy Tales (The True Story 

of the Three Little Pigs), Alphabet Books (The Ocean Alphabet 

Book), and Book Reviews (Just Ducks).

Selected Titles
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The mentor texts in Jump Into Writing! 

include many award-winning titles and 

notable books.

Throughout Jump Into Writing!, teachers and students 

are instructed to revisit the mentor texts to find inspiration, 

identify craft moves, observe and identify writerly techniques 

for modeling, and engage with subject matter that is 

accessible and relatable.

Mentor texts are used in direct instruction, but it should be 

noted that they play a foundational role in every aspect of 

the Jump Into Writing! curriculum.

Empowering Emerging Writers

Inspiration

Students can mine mentor texts for a variety of purposes, 

from potential story topics to feelings they want to evoke 

with an opinion piece. Many mentor texts celebrate “small 

moments” that engage students and speak to all workshop 

writers. Mentor texts can also help students set goals  

for their writing.
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Craft Moves

Craft moves are the tools authors use to set a mood, 

convey emotion, or create their signature style. They cover 

everything from writing strong leads to incorporating different 

techniques such as repetition, alliteration, or developing a 

writer's voice to speak directly to readers.

Adding Voice | 53

Have students practice adding voice to their writing.

 Have students turn and tell a partner a humorous  
or unusual detail from their subtopic research.

 Have them jot down a few words from their 
conversation that could be added to their drafts  
to create a familiar or joking tone.

Use Anchor Chart 13 to introduce adding voice. Use 
the anchor chart to explain how and why writers add 
their voice to nonfiction writing.

Use The Icky Bug Alphabet Book to show examples 
of an author adding personal voice to nonfiction 
writing. Point to the following letter entries within 
The Icky Bug Alphabet Book and explain how each 
example reveals the author’s voice.

Example 1 (page 10)

 The author speaks directly to readers (“…lands on 
you…”) and uses interjections and exclamation 
points (“Yikes!”) to call readers’ attention to the 
detail about the horsefly’s bite.

Example 2 (pages 23–24)

 The author plays with the book format by 
pretending the illustrator didn’t finish a drawing. He 
uses a familiar tone to say “O.K., that’s better.” By 
doing this, the author breaks the writing pattern and 
creates interest.

Model adding voice to an alphabet book. 

 Display a page of your alphabet book draft. Model 
revising it to include more of your own voice 
within the writing.

 Explain the addition and what it accomplishes. 
Or explain how the revised underlined text on 
Sample Text 13 gets readers’ attention with an 
exclamation point and speaks directly to them.

Active Engagement

Lesson 13

Optional Shared Writing
 Tell students that today they will spend time writing an alphabet book  
page that includes an interjection and/or exclamation point.

 Invite the class to choose a letter-related subtopic that is something all 
students share knowledge of.

 Have students turn and talk about their subtopic ideas.

 Select one idea and announce the selection to the class.

 Have students share content ideas, and work with them to create a paragraph 
about the subtopic. 

 Then have students consider if there is an interjection that would make sense 
within the paragraph. Have them think about a place where an exclamation 
point would draw readers’ attention to an important detail.

 Consider together how these changes added voice to the class writing.

(15 min.) 

Teach/Model

JIW_4_I_TG_U2_L13_32067.indd   53 11/19/19   7:48 AM
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Teachers are encouraged to point out particular craft moves 

and ask students why they think the author chose to use that 

tool. Focusing on the craft move—and the inspiration behind 

it—encourages students to think like writers. 

The next step? Have the students try the moves themselves!
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Modeling

Modeling provides opportunities for developing writers 

to study and imitate authors’ techniques. With the 

encouragement of their teachers, students are inspired to 

take risks and try new strategies!

When first “jumping in” to Jump Into Writing!, mentor texts 

provide perfectly scaffolded support for modeling techniques. 

Lessons clearly indicate where to find passages in each text.

Adding Cartoon Drawings | 73

Have students practice using cartoons and speech bubbles in 
writing.

 Have students choose a page in their Writer’s 
Notebook.

 Ask them to think about a cartoon character, such as a 
bookworm, or another text feature that could be added 
to their research-based writing. 

 Suggest that they think about what the character could 
do or say. 

 Ask volunteers to share their ideas.

Introduce cartoon drawings and speech bubbles 
using Anchor Chart 18. Use the anchor chart to 
explain why writers include these elements in 
research-based writing.

Use No Monkeys, No Chocolate to show examples of 
cartoons and speech bubbles. Display the following 
pages and point to the bookworms in the margins. 
Explain how the author used the drawings to connect 
with readers.

Example 1 (page 1)

 Point out that the worms are making a joke by 
using wordplay. Monkey and money are close 
rhymes, and sense and cents are homophones.

 Explain that the joke adds humor about the topic.

Example 2 (page 7)

 Point out that the bookworms are defining an 
unknown vocabulary word.

 Explain the bookworms are connecting the word 
pod to another pod readers are familiar with.

Model how to choose text features to add to research-
based writing.

 Do a think aloud to model adding text features to 
research-based writing. 

Active Engagement

Lesson 18

 Display Sample Text 12 or your own writing. Add a 
cartoon drawing of a blue grosbeak with a speech 
bubble containing the text “Squeak! My singing defends 
the nest’s territory, to keep the eggs safe. Squeak!” 

 Explain that this text feature helps engage readers by 
anticipating a question they might have about how the 
male grosbeak’s song helps protect the nest. 

Teach/Model

JIW_5_I_TG_U1_L18_32128.indd   73 8/27/19   3:16 PM
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Accessible and Relatable

In addition to writing goals for the unit, each Getting 

Started section introduces how the mentor texts can 

help students think thoughtfully and purposefully as 

they develop their writing skills.

The combination of intelligent curriculum and 

thoughtful mentor texts in Jump Into Writing! helps 

students realize that writing can be a powerful tool! 

Both instruction and mentor texts provide an example 

and inspiration to pursue individual voice and choice. 

16 | Prewriting – Generating Ideas and Planning

 

Use prior knowledge to help students connect to changing something  
at home. 

 Ask students to raise their hands if they have chores to do at home. Then 
tell them to keep their hands up if they wish they didn’t have to do chores. 

 Share an example of something at home that you would like to change, 
such as limiting the time spent on smartphones. Explain why.

 Tell students that today they will focus on identifying topics of concern 
they have related to home. 

Persuasive Letters | Lesson 4

Minilesson 
Hook

(10 min.)

Changing Something  
at Home

Objective: Students will focus on topics related to their home to 
generate ideas for a persuasive letter.MATERIALS

• I Wanna Iguana and I Wanna New Room  
by Karen Kaufman Orloff

• Anchor Chart 4, p. 94
• Writer’s Notebooks

BACKGROUND
Writers draw on their personal experiences 
to find topic ideas they care about for a 
persuasive letter. They may choose to write 
about something at home or in their family 
that they feel strongly about changing, such 
as a privilege they want or a chore they don’t 
want to do. In I Wanna New Room, the main 
character writes persuasive letters to his 
parents to convince them he should have his 
own bedroom.

JIW_3_O_TG_U1_L04_32005.indd   16 11/11/19   2:38 PM
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2 | Getting Started

Personal Narratives

Getting Started
About Personal Narrative Writing 
This unit explores personal narrative writing. A personal 
narrative is a nonfiction story about something 
meaningful that happened to the writer. The story 
is told in first person from the writer’s point of view. 
Personal narratives include many of the same elements 
as fictional narratives, including a strong lead, a 
conflict or problem, a sequence of events, dialogue, 
descriptions of people, places, and things, and a 
memorable ending. In a personal narrative, the people, 
places, and things are real, and the writer’s unique 
voice and point of view come through to the reader.

Students will generate story ideas for their own 
personal narratives by thinking about challenges they 
have overcome, moments of significance in their lives, 
and experiences they associate with strong emotions. 
As they plan their personal narratives, they’ll create 
timelines to map out important events. Then, as they 
draft and revise, they’ll try out different craft moves, 
including writing strong leads and endings, bringing 
characters to life, using sensory details, developing 
the middle of a story, and varying sentence lengths. 
Students will edit their personal narratives and prepare 
them for publication and an end-of-unit celebration of 
their writing.

Both mentor texts are fictional narratives told in first 
person from the main character’s point of view, and 
they include realistic characters and events. 

A note about page numbers: Because page numbers do not 
appear on the pages in each mentor text, consider using small 
sticky notes to add numbers on the pages. Count the title page as 
page 1. This will make it easier to quickly locate pages. 

A Bike Like Sergio’s by 
Maribeth Boelts

Ruben finds a hundred-dollar 
bill at the grocery store and 
must decide if he should keep 
it or give it back to the woman 
who dropped it. 

Yard Sale by Eve Bunting

Callie’s family must sell many 
of their personal belongings 
because they are moving from 
a house to a small apartment.

Mentor Texts

A BIKE LIKE SERGIO’S. Text Copyright © 2016 by 
Maribeth Boelts. Illustrations Copyright © 2015 
by Noah Z. Jones. Reproduced by permission of 
Candlewick Press, Somerville, MA.

YARD SALE. Text Copyright © 2015 by Eve 
Bunting. Illustrations Copyright © 2015 by 
Lauren Castillo. Reproduced by permission of 
Candlewick Press, Somerville, MA.

JIW_3_N_TG_U1_FM_31961.indd   2 11/12/19   11:48 AM
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Getting Started 

At the beginning of each Launching Unit,  

teachers read the mentor text aloud at 

least twice. Students become familiar with 

the text as readers before they examine it 

as writers in later lessons. Launching Units 

help to establish routines and expectations 

for the coming year.

In the Launching Unit

Supporting the Writing Process
Mentor texts are used in each stage of the Jump Into Writing! 

process to demonstrate how writers achieve specific effects.
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Getting Started
About the Launching Unit 
Over the course of this unit, students are introduced 
to the routines, procedures, and materials they will use 
during writing workshop, and they develop their first 
piece of writing—a small moment story. Students will 
personalize and decorate their own Writer’s Notebook 
so it feels like a space where they want to write. Then 
they will explore the elements of small moment stories 
using Jabari Jumps as a mentor text.

To generate ideas for writing their own small moment 
stories, students will try out a variety of strategies, 
including creating heart maps and memory chains, 
using photographs and artifacts to spark story ideas, 
and making and keeping lists.

To help make students’ writing workshop experience 
productive and enjoyable, this unit includes lessons  
on using accountable talk to have respectful,  
writerly conversations; understanding roles in writing 
conferences; setting writing goals; and working 
with peers or small groups on revisions. At the end 
of the unit, students will focus on editing, preparing 
to publish, and sharing and celebrating their small 
moment stories with invited guests.

Using Plan Boxes in Writing Workshop
A critical part of writing workshop is having students 
plan how they will spend their time during independent 
writing time each day. One strategy they can use is 
to create a plan box. To create a plan box, students 
simply jot down a list of what they will do first, second, 
third, and so on when they move to their focus spots. 
If they wish, students can draw a box around their list. 
They can create this list in their Writer’s Notebook 
or on a separate piece of paper. Students should be 
encouraged to refer to their list often as they write.

Jabari Jumps is a fictional narrative that includes 
realistic characters and events and focuses on a small 
moment in the main character’s life. 

A note about page numbers: Because page numbers do not 
appear on the pages in Jabari Jumps, consider using small sticky 
notes to add numbers on the pages. Count the title page as  
page 1. This will make it easier to quickly locate pages. 

Jabari Jumps by Gaia Cornwall

With some needed 
encouragement from his dad, 
Jabari faces his fears and 
bravely jumps off a diving 
board for the first time.

Mentor Text

JABARI JUMPS. Copyright © 2017 by Gaia 
Cornwall. Reproduced by permission of 
Candlewick Press, Somerville, MA.
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For the next section we’ll look at 

examples from the Personal Narrative 

Unit Grade 3 Teacher Guide featuring 

the picture book A Bike Like Sergio’s to 

illustrate how one mentor text is revisited 

throughout the lessons for multiple 

teaching and learning opportunities!

A BIKE LIKE SERGIO'S. Text Copyright © 2016 by Maribeth 
Boelts. Illustrations Copyright © 2015 by Noah Z. Jones. 
Reproduced by permission of Candlewick Press, Somerville, MA.10



Genre Immersion 

In the writing units, students (and teachers!) 

need to completely understand each 

writing genre to be able to think, learn, 

and write within it. The mentor texts are 

introduced during the genre immersion and 

returned to within each writing section.

In the Writing Unit
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Getting Started
About Personal Narrative Writing 
This unit explores personal narrative writing. A personal 
narrative is a nonfiction story about something 
meaningful that happened to the writer. The story 
is told in first person from the writer’s point of view. 
Personal narratives include many of the same elements 
as fictional narratives, including a strong lead, a 
conflict or problem, a sequence of events, dialogue, 
descriptions of people, places, and things, and a 
memorable ending. In a personal narrative, the people, 
places, and things are real, and the writer’s unique 
voice and point of view come through to the reader.

Students will generate story ideas for their own 
personal narratives by thinking about challenges they 
have overcome, moments of significance in their lives, 
and experiences they associate with strong emotions. 
As they plan their personal narratives, they’ll create 
timelines to map out important events. Then, as they 
draft and revise, they’ll try out different craft moves, 
including writing strong leads and endings, bringing 
characters to life, using sensory details, developing 
the middle of a story, and varying sentence lengths. 
Students will edit their personal narratives and prepare 
them for publication and an end-of-unit celebration of 
their writing.

Both mentor texts are fictional narratives told in first 
person from the main character’s point of view, and 
they include realistic characters and events. 

A note about page numbers: Because page numbers do not 
appear on the pages in each mentor text, consider using small 
sticky notes to add numbers on the pages. Count the title page as 
page 1. This will make it easier to quickly locate pages. 

A Bike Like Sergio’s by 
Maribeth Boelts

Ruben finds a hundred-dollar 
bill at the grocery store and 
must decide if he should keep 
it or give it back to the woman 
who dropped it. 

Yard Sale by Eve Bunting

Callie’s family must sell many 
of their personal belongings 
because they are moving from 
a house to a small apartment.

Mentor Texts

A BIKE LIKE SERGIO’S. Text Copyright © 2016 by 
Maribeth Boelts. Illustrations Copyright © 2015 
by Noah Z. Jones. Reproduced by permission of 
Candlewick Press, Somerville, MA.

YARD SALE. Text Copyright © 2015 by Eve 
Bunting. Illustrations Copyright © 2015 by 
Lauren Castillo. Reproduced by permission of 
Candlewick Press, Somerville, MA.
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Prewriting includes work done in the 

Writer’s Notebook, such as generating ideas 

and identifying a topic.

Here students are encouraged to think about 

both mentor texts’ story arcs and reader 

impact when choosing a topic.

Choosing a Story Idea | 25

Teach/Model
Have students practice choosing story ideas for their 
personal narrative. 

 Tell students to think about topics they have generated 
that would make the best personal narratives and star or 
flag these entries in their Writer’s Notebooks.

 Invite students to present their starred ideas to partners 
for their feedback.

Introduce choosing a story idea for a personal narrative 
using Anchor Chart 6. Use the anchor chart to explain how 
writers choose a story idea that will have the most impact 
on their readers.

Use Yard Sale and A Bike Like Sergio’s to review the 
elements of a strong personal narrative. 

 Remind students that Yard Sale has a clear problem, 
a tense middle, and a resolution that brings relief. It 
describes strong emotions that draw the reader in. And 
it teaches a moving lesson about the importance of 
family over material possessions.

 Review the features of A Bike Like Sergio’s that make it 
a strong story as well. Talk about the introduction of the 
conflict, the uncertainty in the middle, and the exciting 
climax. Discuss how the reader is affected by Ruben’s 
dilemma and his decision to do the right thing in the end.

Model choosing a personal narrative topic that will lead to 
a strong story. 

 Show students the notes, drawings, lists, and/or 
graphic organizers you completed as you planned and 
brainstormed for your own personal narrative. 

 Think aloud as you consider which idea you would like to 
use. Explain why you are most excited about this topic. 
Talk about why the topic will appeal to readers.

Introduce the Personal Narrative Rubric and discuss 
expectations for students’ writing. Display the Personal 
Narrative Rubric and explain how it will help them set goals 
for writing once they choose their topic. You can also use 
your own rubric or one from your school or district.

Active Engagement

Lesson 6

As students evaluate the Personal Narrative Rubric, 
ask students to identify the most important words 
and phrases. Have students underline or highlight 
the words and phrases and refer to them as they 
write their personal narrative.

EL SUPPORT
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Drafting introduces the components and 

characteristics of a particular type of writing and sets the 

groundwork for a published piece. Mentor texts support 

students throughout the initial writing process with 

examples of craft moves to model.

Teachers are encouraged to review the beginning of the 

text to explain the new concept of writing strong leads.

Revising explores how writers use different craft moves and 

techniques to refine their work. Mentor texts continue to provide 

clear direction as students develop their writing and refine their 

voices with more advanced techniques.

The “simplicity” of picture books really helps students understand 

how a technique, such as varying sentence length, can grab a 

reader’s attention—and express drama at an important moment 

in the story. Writing Strong Leads | 37

Teach/Model
Have students think about possible leads for their 
personal narrative.

 Tell students to think for a moment about what kinds of 
leads might work for their personal narratives.

 Have them write in the air to share one lead they’ll try 
writing today.

Use Anchor Chart 9 to introduce writing strong 
leads. Use the anchor chart to explain why strong 
leads are important and share examples of different 
kinds of leads.

Use Yard Sale and A Bike Like Sergio’s to show 
examples of strong leads. 

 Display pages 2–3 of Yard Sale and read them 
aloud. Talk about how the author has immediately 
introduced the main character, Callie, and her 
situation with a mood of sadness. In this lead, 
readers feel what Callie feels as she sees all her 
family’s possessions spread on the lawn and is 
introduced to a new home that “doesn’t feel like 
ours.” They want to read on to see whether Callie’s 
situation will improve.

 Display pages 3–5 of A Bike Like Sergio’s and read 
them aloud. Explain that for her lead, the author 
has chosen a dialogue between Ruben and Sergio 
that reveals Ruben’s problem—there is no money 
for him to have a new bike. Talk about how the 
dialogue draws readers in to Ruben’s story. 

Use Sample Text 9 to model different kinds of  
strong leads. 

 Display Sample Text 9 or write different kinds  
of leads for your own personal narrative on  
chart paper. 

 Discuss how each lead draws readers in to the 
story and makes them want to read on. 

 Tell students they will try out some different leads 
for their own personal narrative.

Active Engagement

Lesson 9

 Tell students that today they will spend time writing a lead together.

 Invite students to choose an event the whole class has recently experienced, 
such as a field trip or performance.

 Have students turn and talk about their topic ideas.

 Select one idea and announce the selection to the class.

 Review with students the different kinds of leads on Anchor Chart 9.

 Have students decide what kind of lead might be most effective for this story.

 Invite students to compose a few sentences for the lead. Write the sentences 
on the board and revise and add transitions as necessary.

(15 min.) Optional Shared Writing
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Writing Strong Leads | 37

Teach/Model
Have students think about possible leads for their 
personal narrative.

 Tell students to think for a moment about what kinds of 
leads might work for their personal narratives.

 Have them write in the air to share one lead they’ll try 
writing today.

Use Anchor Chart 9 to introduce writing strong 
leads. Use the anchor chart to explain why strong 
leads are important and share examples of different 
kinds of leads.

Use Yard Sale and A Bike Like Sergio’s to show 
examples of strong leads. 

 Display pages 2–3 of Yard Sale and read them 
aloud. Talk about how the author has immediately 
introduced the main character, Callie, and her 
situation with a mood of sadness. In this lead, 
readers feel what Callie feels as she sees all her 
family’s possessions spread on the lawn and is 
introduced to a new home that “doesn’t feel like 
ours.” They want to read on to see whether Callie’s 
situation will improve.

 Display pages 3–5 of A Bike Like Sergio’s and read 
them aloud. Explain that for her lead, the author 
has chosen a dialogue between Ruben and Sergio 
that reveals Ruben’s problem—there is no money 
for him to have a new bike. Talk about how the 
dialogue draws readers in to Ruben’s story. 

Use Sample Text 9 to model different kinds of  
strong leads. 

 Display Sample Text 9 or write different kinds  
of leads for your own personal narrative on  
chart paper. 

 Discuss how each lead draws readers in to the 
story and makes them want to read on. 

 Tell students they will try out some different leads 
for their own personal narrative.

Active Engagement

Lesson 9

 Tell students that today they will spend time writing a lead together.

 Invite students to choose an event the whole class has recently experienced, 
such as a field trip or performance.

 Have students turn and talk about their topic ideas.

 Select one idea and announce the selection to the class.

 Review with students the different kinds of leads on Anchor Chart 9.

 Have students decide what kind of lead might be most effective for this story.

 Invite students to compose a few sentences for the lead. Write the sentences 
on the board and revise and add transitions as necessary.

(15 min.) Optional Shared Writing
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Varying Sentence Lengths | 65

Teach/Model
Have students practice varying sentence lengths. 

 Have students revise two or three sentences in their 
Writer’s Notebook so the sentence lengths are varied.

 Ask a few students to read their sentences aloud. Briefly 
discuss the effect created by varied sentence lengths in 
each student’s example.

Introduce varying sentence lengths using Anchor Chart 16. 
Use the anchor chart to explain why writers vary sentence 
lengths and discuss different ways to write longer 
sentences.

Use A Bike Like Sergio’s to show how varying sentence 
lengths creates voice, flow, and impact. Call attention to 
the following examples of varied sentence lengths in the 
mentor text.

Example 1 (page 6)

 Read aloud the last two paragraphs beginning with “She 
steps up . . .” and note how different sentence lengths 
create flow.

 Point out that the last sentence (“No one sees.”) is 
shorter than the others and causes the reader to slow 
down. This emphasizes that discovering the money is 
Ruben’s secret.

Example 2 (page 28)

 Read the page aloud.

 Note that the shorter sentences emphasize Ruben’s 
nervousness as he approaches the woman. They also 
create voice by making readers feel as if Ruben is talking 
directly to them.

Model varying sentence lengths. Use your own writing or 
the following example sentences to show students how to 
vary sentence lengths by combining shorter sentences to 
make longer ones: We were at the baseball game. The sky 
became dark. Rain pelted the field. The wind lashed at us. 
Lightning struck nearby. It scared us. We ran to our cars.

Active Engagement

Lesson 16

Display common coordinating 
conjunctions (and, but, or, so, 
yet) for students. Remind them 
that coordinating conjunctions 
are joining words. Allow 
students to work with partners 
to identify sentences that can 
be joined. Encourage them to 
use each of these common 
coordinating conjunctions at 
least one time in their personal 
narrative.

EL SUPPORT
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Teach/Model
Have students practice varying sentence lengths. 

 Have students revise two or three sentences in their 
Writer’s Notebook so the sentence lengths are varied.

 Ask a few students to read their sentences aloud. Briefly 
discuss the effect created by varied sentence lengths in 
each student’s example.

Introduce varying sentence lengths using Anchor Chart 16. 
Use the anchor chart to explain why writers vary sentence 
lengths and discuss different ways to write longer 
sentences.

Use A Bike Like Sergio’s to show how varying sentence 
lengths creates voice, flow, and impact. Call attention to 
the following examples of varied sentence lengths in the 
mentor text.

Example 1 (page 6)

 Read aloud the last two paragraphs beginning with “She 
steps up . . .” and note how different sentence lengths 
create flow.

 Point out that the last sentence (“No one sees.”) is 
shorter than the others and causes the reader to slow 
down. This emphasizes that discovering the money is 
Ruben’s secret.

Example 2 (page 28)

 Read the page aloud.

 Note that the shorter sentences emphasize Ruben’s 
nervousness as he approaches the woman. They also 
create voice by making readers feel as if Ruben is talking 
directly to them.

Model varying sentence lengths. Use your own writing or 
the following example sentences to show students how to 
vary sentence lengths by combining shorter sentences to 
make longer ones: We were at the baseball game. The sky 
became dark. Rain pelted the field. The wind lashed at us. 
Lightning struck nearby. It scared us. We ran to our cars.

Active Engagement

Lesson 16

Display common coordinating 
conjunctions (and, but, or, so, 
yet) for students. Remind them 
that coordinating conjunctions 
are joining words. Allow 
students to work with partners 
to identify sentences that can 
be joined. Encourage them to 
use each of these common 
coordinating conjunctions at 
least one time in their personal 
narrative.

EL SUPPORT
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Teach/Model
Have students practice varying sentence lengths. 

 Have students revise two or three sentences in their 
Writer’s Notebook so the sentence lengths are varied.

 Ask a few students to read their sentences aloud. Briefly 
discuss the effect created by varied sentence lengths in 
each student’s example.

Introduce varying sentence lengths using Anchor Chart 16. 
Use the anchor chart to explain why writers vary sentence 
lengths and discuss different ways to write longer 
sentences.

Use A Bike Like Sergio’s to show how varying sentence 
lengths creates voice, flow, and impact. Call attention to 
the following examples of varied sentence lengths in the 
mentor text.

Example 1 (page 6)

 Read aloud the last two paragraphs beginning with “She 
steps up . . .” and note how different sentence lengths 
create flow.

 Point out that the last sentence (“No one sees.”) is 
shorter than the others and causes the reader to slow 
down. This emphasizes that discovering the money is 
Ruben’s secret.

Example 2 (page 28)

 Read the page aloud.

 Note that the shorter sentences emphasize Ruben’s 
nervousness as he approaches the woman. They also 
create voice by making readers feel as if Ruben is talking 
directly to them.

Model varying sentence lengths. Use your own writing or 
the following example sentences to show students how to 
vary sentence lengths by combining shorter sentences to 
make longer ones: We were at the baseball game. The sky 
became dark. Rain pelted the field. The wind lashed at us. 
Lightning struck nearby. It scared us. We ran to our cars.

Active Engagement

Lesson 16

Display common coordinating 
conjunctions (and, but, or, so, 
yet) for students. Remind them 
that coordinating conjunctions 
are joining words. Allow 
students to work with partners 
to identify sentences that can 
be joined. Encourage them to 
use each of these common 
coordinating conjunctions at 
least one time in their personal 
narrative.

EL SUPPORT
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Writers can include an “About the Author” paragraph 

in their writing to give readers information about 

themselves. This kind of paragraph often appears at 

the end of a piece of writing.

An “About the Author” paragraph can tell . . .

 where the writer lives

 something funny or interesting about  

the writer

 what the writer likes to write about and why

 what inspired the writer to write this piece

“About the Author” Paragraphs
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Editing, Publishing, and 
Sharing reminds teachers that mentor 

texts have something to contribute to 

every step in the writing process. 

In this case, students are inspired to 

prepare for publishing by creating their 

own the About the Author page!

Additional Minilessons cover specific grammar 

topics or writing concepts teachers can use for further 

remediation in conferring, or small-group sessions, or for 

full-class instruction. 

In Grade 3 Personal Narrative, students explore the 

importance of using specific nouns in their writing to help 

readers understand exact people, places, things, or ideas.

Teachers use compare and contrast techniques  

paired with examples from the mentor text.

“About the Author” Paragraph | 77

EL SUPPORT

Teach/Model
Have students practice planning an “About the Author” 
paragraph. 

 Have students turn and talk to a partner about 
information they could include in an “About the Author” 
paragraph for their personal narrative. Tell them to jot 
down notes as they talk. Encourage them to be creative 
and include humor.

 Walk around and listen as students talk. Share good 
ideas you overhear.

Introduce “About the Author” paragraphs using Anchor 
Chart 19a. Use the anchor chart to explain what an “About 
the Author” paragraph is, the kinds of information it 
includes, and why writers add it to their final piece.

Use A Bike Like Sergio’s to show and discuss an example 
of an “About the Author” paragraph. Turn to the end of 
the book and read aloud out the two paragraphs that give 
information about the author and illustrator. Point out the 
following to students:

 Both paragraphs are short (note the number of 
sentences).

 Each paragraph includes a quote from the author or 
illustrator about the book or the process of writing 
it. Point out that the author’s quote is thoughtful and 
relates to the theme, while the illustrator’s quote is 
humorous.

 The last sentence tells where the author or illustrator lives.

Model writing your own “About the Author” paragraph. 
Display your own personal narrative and model writing a 
brief paragraph to tell readers about yourself. Include the 
kinds of information listed on Anchor Chart 19a.

Active Engagement

Lesson 19

Provide sentence starters for students as they draft 
their “About the Author” paragraph. Tell them to 
include many interesting details.

• I was born in . . .

• People who know me say I am . . . 

• I enjoy reading or learning about . . .

• I chose this topic because . . .
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Using Specific Nouns | 85

Have students practice using specific nouns. 

 Encourage students to search for vague nouns 
to replace in a piece they are working on. As they 
encounter each noun, have them underline it. 

 Tell students to share their underlined nouns with  
a partner. 

 Circulate as partners share their underlined nouns. Then 
debrief the class by listing some of the vague nouns you 
overheard and the changes they made to their writing.

Introduce using specific nouns using Anchor Chart 21. 
Use the anchor chart to explain what specific nouns are 
and why writers use them. 

Use A Bike Like Sergio’s to show examples of specific 
nouns. Read aloud each of the following excerpts and 
contrast it with a sentence that has the same basic meaning 
but uses vague nouns instead of specific nouns. Point out 
how the sentences with vague nouns are not only less 
informative, but also hard to follow at times.

Example 1 (page 6) 

 Say this sentence: At the store, a boy buys cards.

 Contrast your sentence with the sentence that begins, 
“At Sonny’s Grocery . . .”

Example 2 (page 8)

 Say this sentence: The children pull containers from the 
furniture.

 Contrast your sentence with the sentence that begins, 
“The twins pull . . .” 

Example 3 (page 16) 

 Say this sentence: At a building, the woman is making a 
list for a day.

 Contrast your sentence with the sentence that begins, 
“At home, Mom . . .”

Teach/Model Active Engagement

Additional Minilesson 21

TEACHER TIP
Point out that nouns can have 
different levels of specificity. For 
example, the word tree is more 
specific than the word plant, 
and the word willow is more 
specific than the word tree.
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 Contrast your sentence with the sentence that begins, 
“At home, Mom . . .”
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Grade 2

Happy Like Soccer 
Maribeth Boelts  
& Lauren Castillo

The Wednesday 
Surprise 
Eve Bunting  
& Donald Carick

How to Be a Baby:  
By Me, the Big Sister 
Sally Lloyd Jones 
& Sue Heap

Stella Writes an 
Opinion 
Janiel Wagstaff  
& Dana Regan

I Wanna Go Home 
Karen Kaufman Orloff 
& David Catrow

Pet Show 
Ezra Jack Keats

Atlantic 
G. Brian Karas

Are You a Bee? 
Judy Allen 
& Tudor Humphries

One Tiny Turtle 
Nicola Davies 
& Jane Chapman

Max and the  
Tag-Along Moon 
Floyd Cooper

How to Make a Liquid 
Rainbow: A 4D Book 
Lori Shores

Cleversticks 
Bernard Ashley 
& Derek Brazell

Just Ducks 
Nicola Davies  
& Salvatore Rubbino

Narrative Writing: 
Personal Narratives

Launching Unit

Informational 
Writing: How-To

Opinion Writing: 
Persuasive Letters

Narrative Writing: 
Realistic Fiction

Informational 
Writing: Persona

Opinion Writing: 
Book Reviews

Jump Into Writing!  
Mentor Texts by Grade Level and Unit Type

Selected Titles Shown14



Grade 3

A Bike Like Sergio's 
Maribeth Boelts 
& Noah Z. Jones

Yard Sale 
Eve Bunting 
& Lauren Castillo

Clever Jack Takes the Cake 
Candace Fleming 
& G. Brian Karas

The True Story of the 
Three Little Pigs 
Jon Scieszka

Jabari Jumps 
Gaia Cornwall

Where Did My Clothes 
Come From? 
Chris Butterworth 
& Lucia Gaggiotti

A Chicken Followed Me Home!: 
Questions and Answers about  
a Familiar Fowl 
Robin Page

Narrative Writing: 
Memoir

Informational 
Writing:  
Research Based

Opinion Writing: 
Literary Essays

Narrative Writing: 
Fantasy

Informational 
Writing: 
Biographies

Opinion Writing: 
Persuasive 
Speeches

Ubiquitous 
Joyce Sidman 
& Beckie Prange

Winter Bees and Other 
Poems of the Cold 
Joyce Sidman & Rick Allen

Earrings! 
Judith Viorst 
& Nola Langner Malone

Cell Phones at School: 
Yes or No? 
Tony Stead

I Wanna New Room 
Karen Kaufman Orloff 
& David Catrow

I Wanna Iguana 
Karen Kaufman Orloff 
& David Catrow

Launching Unit

15



Grade 4

Down the Road 
Alice Schertle 
& E. B. Lewis

Something Beautiful 
Sharon Dennis Wyeth 
& Chris K. Soentpiet

The Ocean  
Alphabet Book 
Jerry Pallotta 
& Frank Mazzola, Jr.

Painting the Wind 
Patricia MacLachlan, 
Emily MacLachlan  
& Katy Schneider

The Icky Bug 
Alphabet Book 
Jerry Pallotta  
& Ralph Masiello

Last Stop on  
Market Street 
Matt de la Peña

Roller Coaster 
Marla Frazee

A Tale of Two Houses 
and Other Selections†

A Tale of Two Houses 
and Other Selections†

A Tale of Two Houses 
and Other Selections†

A Tale of Two Houses 
and Other Selections†

A Tale of Two Houses 
and Other Selections†

A Picnic in October 
Eve Bunting 
& Nancy Carpenter

Narrative Writing: 
Realistic Fiction

Launching Unit

Informational 
Writing:  
Alphabet Books

Opinion Writing: 
Op-Ed

Narrative Writing: 
Personal Narratives

Informational 
Writing:  
Personal Essays

Opinion Writing: 
Literary Essays

†Compilation of Readings Selected Titles Shown

Jump Into Writing!  
Mentor Texts by Grade Level and Unit Type
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Grade 5

What You Know First 
Patricia MacLachlan 
& Barry Moser

Those Shoes 
Maribeth Boelts 
& Noah Z. Jones

Miss Little's Gift 
Douglas Wood 
& Jim Burke

No Monkeys, No Chocolate 
Melissa Stewart, Allen Young  
& Nichole Wong

Weslandia 
Paul Fleishman 
& Kevin Hawkes

Whoosh! Lonnie Johnson's Super-
Soaking Stream of Inventions 
Chris Barton & Don Tate

Crab Moon 
Ruth Horowitz  
& Kate Kiesler

Grand Canyon 
Jason Chin

A Tale of Two Houses 
and Other Selections†

A Tale of Two Houses 
and Other Selections†

A Tale of Two Houses 
and Other Selections†

Harvey Potter's  
Balloon Farm 
Jerdine Nolen 
& Mark Buehner

What Miss Mitchell Saw 
Hayley Barrett

Narrative Writing: 
Memoir

Launching Unit

Informational 
Writing:  
Research Based

Opinion Writing: 
Literary Essays

Narrative Writing: 
Fantasy

Informational 
Writing: 
Biographies

Opinion Writing: 
Persuasive 
Speeches

†Compilation of Readings 17



Thanks for your interest in  
Jump Into Writing! for grades 2–5. 

ZBH LA1282G     08.20

A BIKE LIKE SERGIO'S. Text Copyright © 2016 by Maribeth Boelts. Illustrations 
Copyright © 2015 by Noah Z. Jones. Reproduced by permission of Candlewick 
Press, Somerville, MA. 
HAPPY LIKE SOCCER. Text Copyright © 2012 by Maribeth Boelts. Illustrations 
Copyright © 2012 by Lauren Castillo. Reproduced by permission of Candlewick 
Press, Somerville, MA. 
Excerpt(s) and illustrations from MAX AND THE TAG-ALONG MOON by Floyd 
Cooper copyright © 2013 by Floyd Cooper. Used by permission of Philomel, an 
imprint of Penguin Young Readers Group, a division of Penguin Random House 
LLC. All rights reserved. 
YARD SALE. Text Copyright © 2015 by Eve Bunting. Illustrations Copyright © 2015 
by Lauren Castillo. Reproduced by permission of Candlewick Press, Somerville, MA. 
Illustrations by Lane Smith, copyright © 1989 by Lane Smith; and Excerpt(s) from 
THE TRUE STORY OF THE THREE LITTLE PIGS by Jon Scieszka, text copyright © 
1989 by Jon Scieszka. Used by permission of Viking Children's Books, an imprint of 
Penguin Young Readers Group, a division of Penguin Random House LLC. All rights 
reserved. 
Illustrations, by David Catrow, copyright © 2004 by David Catrow; and excerpt(s) 
from I WANNA IGUANA by Karen Kaufman Orloff, text copyright © 2004 by Karen 
Kaufman Orloff. Used by permission of G.P. Putnam's Sons Books for Young 
Readers, an imprint of Penguin Young Reader's Group, a division of Penguin 
Random House LLC. All rights reserved.  
Illustrations, by David Catrow, copyright © 2010 by David Catrow; and excerpt(s) 
from I WANNA NEW ROOM by Karen Kaufman Orloff, text copyright © 2010 by 
Karen Kaufman Orloff. Used by permission of G.P. Putnam's Sons Books for Young 
Readers, an imprint of Penguin Young Reader's Group, a division of Penguin 
Random House LLC. All rights reserved.

JABARI JUMPS. Copyright © 2017 by Gaia Cornwall. Reproduced by permission of 
Candlewick Press, Somerville, MA.
THE ICKY BUG ALPHABET BOOK. Text Copyright © 2000 by Jerry Pallotta. 
Illustrations © 1986 by Ralph Masiello. Used with permission by Charlesbridge 
Publishing, Inc. 85 Main Street, Watertown MA, 02472. (617) 926-0329. www.
charlesbridge.com. All rights reserved. 
No Monkeys, No Chocolate Text copyright © 2013 by Melissa Stewart and Allen 
Young Illustrations copyright © 2013 by Nicole Wong Used with permission by 
Charlesbridge Publishing, Inc. 85 Main Street Watertown, MA 02472 (617) 926-0329 
www.charlesbridge.com All rights reserved.
From GRAND CANYON © 2017 by Jason Chin. Reprinted by permission of Roaring 
Brook Press, a division of Holtzbrinck Publishing Holdings Limited Partnership. All 
rights reserved.  
CRAB MOON.  Text Copyright © 2000 by Ruth Horowitz. Illustrations Copyright  
© 2000 by Kate Kiesler.  Reproduced by permission of Candlewick Press, 
Somerville, MA.  
From ROLLERCOASTER by Marla Frazee, Copyright © 2003 by Marla Frazee, 
Reprinted by permission of Houghton Mifflin Harcourt Publishing Company. All 
rights reserved. 
THE OCEAN ALPHABET BOOK. Copyright © 1986 by Jerry Pallotta. Used with 
permission by Charlesbridge Publishing, Inc. 85 Main Street, Watertown MA, 02472. 
(617) 926-0329. www.charlesbridge.com. All rights reserved. 
Illustrations, by Christian Robinson, copyright © 2015 by Christian Robinson and 
excerpt(s) from LAST STOP ON MARKET STREET by Matt de la Peña, text copyright 
© 2015 by Matt de la Peña. Used by permission of G.P. Putnam's Sons Books for 
Young Readers, an imprint of Penguin Young Readers Group, a division of Penguin 
Random House LLC. All rights reserved.

Learn more online at 
zaner-bloser.com/jumpintowriting 

or contact your sales consultant.


